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1. Abstract

In the academic year 202018, Global
Vocational Skills(GVS) had the pleasure of
working closely with three leading UK
colleges who opened their doors to
demonstrate exactly what is happening in :
outside of their classrooms. They shared tt
challenges, aspirations and strategies, fror
both pedagogical and mareal
perspectives.

Through talking to many other colleges at t
same time, we found out that they also fac
similar challenges andould like these
addressd

With budgets constantly being squeezed
yearon-year, FE leadership and managem:
teams aréacing a seemingly impossible tas
to transform their organisations while
maintaining high levels of delivery and
learner success.

Contemporary 16 t018 yeatd learners are
demanding a more technologicalbd
education, one that provides an enhancet
diversified path of learning using a variety «
interactive resources.

At the same time, the growing number of
apprenticeships means there is an increas|
need for development of independent
learning skillsi another burden which is als
being placedn colleges, to provide evidenc
that learning outside of the classroom is
actually taking place.

Ultimately, all these organisations are tryin
to achieve the same things:
9 effectively deliver the required
underpinning knowledge
9 provide a workspace forractical skills
training
1 help learners to succeed in their
vocational occupations
1 promote job readiness

This Blended Learning Research Project
20172018 was designed to discover, and
expose acknowledged pedagogical practice
which:
1 ensure successfldarner outcomes
deliver FEprogrammesn a
contemporary and progressive way

9 address learner demands in the curren
age of advancing digital technology
9 ultimately result in an improvedGVS

product solution

Some strategies and examples of different
blended learning practices were shared in al
open forum with delegates at a dedicated
conference AExplori:i
Technology I nnovati
by GVS and hosted at Basingstoke College
Technology on 14 March 2018.

The results and feédck collected throughou
this yeards work ar ¢
and will be fed directly back to the
participating colleges, to help them better
understand which factors, approaches and
methodologies could help achieve desired ¢
optimum outcomes

Overall, the research project highlighted sor
interesting findings around the way digital
content is used within these colleges,
particularly that blended learning occurs mo
outside the classroom as part of sifdy
sessions, rather than in thesseoom as an
active part of the teaching process. Very littl
time was spent by the tutors in planning the
use of the digital resources, but in instances
where some did take the time, the learners
responded positively and seemed engaged
motivated.

This report is intended to inform colleges an
contribute to an internal discussion of your
blended learning strategy.
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2. Introduction

The problenwith blendedlearning in the FEector

Blended learning helps to break down the
barriers many students face today with
traditional teaching methods.

Each and every learner is different, and as
such the way they learn will be very differe
T from visual to auditory learners, and
kinaesthetido linguistic learners, blended
learning offers a flexible and bespoke
approach to all of these different learning
styles, providing the opportunity to study ai
learn in a way that best suits them.

Rotation model

Tutors carprovide different
digital and nordigital
activities insequence, to
deliver content and check
comprehension of a topic.

Faceto-facedriver model

Studentscan progress at their  This model relies on online

own pace using

Flipped learning

Flex model

i-GVS has been specifically designed to be
used as paof a blended learning
methodology, supporting the needs of each
learner and allowing differentiated learning
take place.

It introduces a crucial element of independe
learning to the process, enabling learners tc
take control over certain aspeofstheir
learning, such as the pace, place or time of
study.

Independent learning

Here, learners can stutlypics = This is learning that is carried
at home and test their
knowledge prior to a lesson.

out on anindividual basis by
the learner outside of the
classroom, either pr@r post
class learning.

Online driver model

This model is when learners

instructional delivery. Learnin¢ work remotely on a flexible

technologybasedn the
classroom.

is primarily selfguided, as the
learner is left to independently
learn and engage with the
content in a didal
environment.

timetable. Interaction is
supported by GVS PIiLOT or
the Learning Management
System of the educational
institution.

Blended learning modéisecognised in the industtyased on howEdTechcan be used

What is not clear from the common
descriptions of blendklearning from various
sources s t he nature of
all of these models.

And that seems to reflect exactly where
teachers stand in terms of undertaking new
delivery approaches with the use of
technology' they feel confused and

Thompson, J.
Student sd,

(2016) o6
elLearning

apprehensive.

Bl ended
I n dittps:/teleayningindustry Ecerdtfiendealeasning Av ai | ab | €

Lear ni n&ucddssfdle | s: When

modelsblendedlearningsucessfutstudentfAccessed: 29.05.2018).
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Current challenges adoptingand utilisingblendedlearningin UK colleges

Since opening in 2014, Global Vocational
Skills has been delivering digital content to
many colleges and training providers and t
exhibited at many sectdocussed events.

From working directly withit he UK
sector for over four yearand over twenty
years globally, we have experienced first
hand a significant resistance to change.

Most colleges acknowledge that they need
incorporate new digital strategies in their
delivery, especially following the release of
the FELTAG report Wich refers to the
Aéinclusi on Hundedver
learning programme from 2015/16 of a 109
wholly-online component, with incentives tc
increase this to 50% by 2017/2018. This
should apply té& al/l

However, currently this is merely a
recommendation rather than a requiremen
and so many colleges are still slow or ever
reluctant to provide this.

This can be explained when taking into
account several factors, including:
1 lack of funding to purchase new
equipment or build dedicated
infrag r uct ur e, e. g.
9 lack of tutor training to bring teachers
up to date with use of technology,
which makes them feel nervous to use
it, choosing to avoid it all together

2Lambert, N .

q insufficient amount of tutor time to
dedicate to bringing themselves-p
speed with technology options availabl
and benefits that it can offer

9 teachers feeling threatened by
technology, and fearing that technology
wi || O6make them r

Teachers should be educated to understanc
that digital can enhance their teachingt n
undermine it, and that by working with it
instead of fearing it they can bring their
teaching methods into the2dentury.

As for college management, they need to
allow teachers to develop their digital skills i
their own pace, by providing appragte time
and space resources, just as the students w
be assigned regular time for blended learnir
in their curriculum.

Moreover, making the initial steps towards
building the infrastructure and putting digital
teams in place appears to be insufficient for
effective blended learning to take place. ILT
staff and teachers still require additional
support and regular speciaitraining
dedicated to adopting new practices, and th
need to feel confident to embrace these
modern technologies. This is currently not
happening across many colleges.

(2014) O6Recommendations: Paths forward

23. Further Education Learning Technology Action Group (FELTAG), March. Available at:
http://feltag.org.uk/wpcontent/uploads/2012/01/FELTABEPORTFFINAL.pdf (Accessed: 15.03.2018).

For moreinformation visit

WWW.i-gvs.com

t



http://feltag.org.uk/wp-content/uploads/2012/01/FELTAG-REPORT-FINAL.pdf

Vocational Skills

Researclams
Global Vocational Skills undertookigh Teacher training and support in the use of
research project and engaged in a number technology
research activities, aimed at addressing tht
following three areas: 1 Support college staff in understanding
and gaining the full benefits of using

Blendedlearning digital contentsuch as-GVS

9 Achieve high level of user satisfaction

I How does digital content, such as i which will lead to peeto-peer
GVS, help with the delivery of blendec recommendation and sharing of
learning, and what is the overall effect experience and methodologies
on theteaching process?

1 Which blended learning model works GVS solution
bestfor which scenari@

1 Is any given blended learning model 1 How to improve the content of GVS
more beneficial/appropriate for a products to grow usage numbers and t
particular course/subject area? address user demands: Assessment,

1 Are there any other innovative ways Templates and Schemes of Work
digital content can be used as part of I What actions are necessary to improve
blended learning? deliveryformatsi GVS PIiLOT, Reports,

Content Management System (CMS)

It was hoped that by focussing on these are
better understanding would be achieved of 1
main issues surrounding blended learning
within the FE sector, thereby enabling furthe
developmenof the GVS solution so that it nc
only meets the needs of all its users, but the
also removes the digital hurdle from the pat
of those who could most benefit from it.

For moreinformation visit
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3. Method

The digital content created by Global
Vocational Skills is designed by tutors, witr
tutors, for tutors. In order to further develog
the GVS solution so that it successfully
meets the needs and demands of its users
was felt that the research project slibhave
maximum involvement from those who use
first-hand. Thisapproactwill provide a deep
insight into how digital content, such as i
GVS, is used on the ground, and what we
do to enhance it so that it fully reflects uset
requirements.

As such the project was built around the-cc
creation and calesigri technique.

Co-creation and calesign

Co-creationis a participatory design
technique that has been in use since the
1970s. Cecreation is not a new idea, yet it i
still underutilized, in parbecause it requires
organisationso develop a new mindet, and
to accept three difficult truths:

1 There is more than one expert

1 Everyone can be creative

1 We can all listeh

The practice of calesign allows users to
become an active part of the creative
development of a product by interacting
directly with production and research teams

It is grounded in the belief that all people art
creative and that users, as experts of their ¢
experiences, bring different points of view tt
inform design andhnovation direction.

Co-design is a method that can be used in ¢
stages of the design process. Partnering wit
users ensures their inclusion in knowledge
development, idea generation, and concept
development on products whose ultimate g¢
is to best erve these same users

Co-creation and calesignis usuallyvery
carefully planned, and the current research
facilitates this. It doesn't mean directly takin
users' ideas and implementing them as the)
are. All feedbacls carefully filtered, analysec
ard interpreted, and the insights that underg
the resultareinvaluable to the longerm
development othe GVS solution

3 A number of FE sector leading organisations usereation and calesign as part of theproduct
development, for exampléttps://www.jisc.ac.uk/rd/howe-innovate/cedesign

https://www.pearson.com/corporate/news/blogs/CompanyBlog/2016/12/desfgnilearning-pearsons

learningdesignrprinciples.html
‘Bertini, P. .,

a n d-Credtian:rDestgging wikh the Us2rpfd 4 heo Os er 0,

December. Available ahttp://www.uxbooth.com/articles/ecreationdesigningwith-the-userfor-the-user/

(Accessed10.10.2017).

wi t h

UX Booth

SNaranjpBoc k, C. ( 2 thasdd)Resedtch:dletPiocesstoffCosi gni ng
Magazine, 24 April. Available ahttp://uxmag.com/articles/creativityasedresearckthe-processof-co-
designingwith-userg(Accessed: 18.10.2017).

User so,
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i-GVS production stages

AUTHOR & SME SEARCH AND SELECTION

PRODUCT STRUCTURE DESIGN

SCHEMES OF WORK DEVELOPMENT

CONTENT AUTHORING

MATERIAL QUALITY CHECK

| PROGRAMMING SCRIPT |

A4
| PRODUCTION MANAGER SIGN OFF |

SCRIPT QUALITY CHECK

PROOFREADING
\Z
AUDIO & IMAGE PRODUCTION

\Z
PROGRAMMING

| FINAL PRODUCT SIGN OFF |

Almost 50% of the work domenenproducing iGVScourseds achievedhrough cecreation where
GVSproduction staff work directly with tutors and Subject Matter Exgdeots FE (production
stages highlighted above)

More than100consultants have worked on the existing progjunbstare current teaching staff and
40% ofthem hold Internal Verifier and External Verifigualifications.
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College selection

Prior to the initiation of the research projec
Global Vocational Skills already had a clos
working relationship withthreewell-
established and successful British
collegesEach college first started using i
GVS in 201@-ollowing discussions with
these colleges about the work we were
looking to carry out, all expressed an intere
in being part of this researchhe three
colleges were:

BASINGSTOKE
COLLEGE of BCOT

TECHNOLOGY

1 A dynamic college with a new training
centre in nearby Bordon and a newly
refurbished Construction department.

1 Were ratediGoodby Ofsted in their
latest inspection, with Outstanding
features.

I BCoT hasa dedicated digital team, wh
help to develop the digital and technic
skills of all staff and students. They
work with the latest online tools to
combine digital media and traditional
classroom techniques to create a new
method of teaching and learninie
team also work directly with industry t
identify which digital tools are being
used in the workplace and bring these
back to the classroom.

1 In2018BCoT hageceived the
prestigious TES Award and was
nominated as one of the top 50 EdTec
colleges

Vocational Skills

HEART OF

WORCESTERSHIRE
COLLEGE

HoW Collegepride themselves in
delivering jobrelated qualifications in
high quality environments.

HoW Collegeis also known for
establishing the Blended Learning
Consortium(BLC) that has been running
for over five years, providing digital
learning resources specifically develop
for the Further Education (FE) sector.

O0Op
Q@

O
T

) .

o &
O[L:©

%

Latest OFSTED inspection (Nov 26)
graded Hopwood Hall College Go o d
with Qutstanding features', both in term
of its learners' achievements and in its
leadership and management.

In addition, the report also said learner:
at Hopwood Hall College benefit from
the col | egevessmesting i
industry standard equipment and
facilities, part of which is digital learning
technologies.

HHC also beat 79 other colleges to win
the BLC6s Learni ni
which demonstrates their leadership in
providing a high quality digital
experieme for the learners.

For moreinformation visit
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'ocational Skills

Such commitment from these colleges Commitment from Global Vocational
moving forward with the use of advanced Skills

technology is actively being shown in a
f : .
number of ways 1 Supply FGVS products to the college

1 BCoT recently received the prestigiou under GVS P'LQT user licence
TES FE Awa rOutsténding 8 1 Support and train the college staff on tt

: . management of GVS Solution, the use
use of technologyor improving

(SFOKAY IS f SF NYady GVS.(';'LOT and4Gvs et
wasalso named in The EdTech 50 list T Prow. € access fo CMS function,
H d Hall Coll ined allowing either the creation of bespoke
T opwood Hall L-ollege gained a learning courses or its use for internal
Blended Learning Consortium award
- 2 . purposes
for their innovative iLearn sessions
1 HoW College is pioneering a new
strategy inusing digital resowes in
their SOLA (Self Organised Learning

Commitment from colleges

Activity) sessions whilst working To aid in product development _through:
closely with their tutors on their blende I Regular use of at leastreei-GVS
learningSchemes of Work. products by theollege tutors throughou
the academic year 202018
These colleges have also actively been usi Attendance byollegetutors/IT staff at
i-GVS products fopver two yearsiow, and regular training covering theseof i-
we are proud to playmle in their new GVS, GVS PILOT and CMS .
blended learning strategies. As part of this i Providingaccess to lessons where digit
we providetermly stafftraining and focus productsare used through Observation:s
group meetingHbservations and 9 Providing access toollegetutors who, at
reportingwhich alsohelp with furthemser least once per month, will participate in
driven product development. Our numerou this research and feedback
Sample Schemes of Work are dgsid to 1 Providin g | e anonyreousspfogress
inspire thinking in the direction of using reports (pass rates, progresssatearks,
digital in further education. etc.)

Providing interview opportunities with
collegetutors/IT staff

Submitting reports, lesson plans and
other evidence of usingdVSs

Regular meetings between GVS and tt

Following agreement in principle by the
selected colleges to be involved in the
research project, Global Vocational Skills
signed partnership agreements with them,
detaingp@ech partyods obl college staff to discuss usage and issut
duration of the project. These obligations Providing feedback andevelopment
were: suggestions for GVS products/platform

improvement and LTI connection

1 Support for GVS Production as Subjec
Matter Experts and Contributing Authol

A == = =2
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g Global VocationalSkills

GVS research in numbers

HHC HoWw BCoT  Totals
College staff training statistics
Total attendees in GVS training:

Developers & ILT stafi 5 3 2 10
Management staf 3 3 4 10
Tutors/Lecturers 7 8 4 19
Attendees subtotals 15 14 10 39
Training details:
Printed support materials 0 0 0 0
ILT Training length (minutes 150 150 150 450
Tutor training length (minutes 140 140 140 420
Delivery platform types of accoun 4 4 4 4
Products (including GVS Training 13 13 13 13
Number of research participants:
Developers & ILT stafi 5 3 2 10
Management staf 1 1 1 3
Tutors/Lecturers 3 3 3 9
Participants subtotals 9 7 6 22
College cooperation activities
Summer 2017 paperwork 3 3 3 9
AugustOctober 2017 training and set up 4 4 4 12
October 2017June 2018:
Observations (per tutor 0 3 3 6
Interviews (per tutor) 3 3 3 9
Lesson plans (per tutor 0 3 3 6
Termly Schemes of Work (per tutc 3 3 3 9
ILT reports (per college 3 3 3 9
Meetings (per college 3 3 3 9
Questionnaires (per tutor 3 9 9 21
College activities subtotals 22 34 34 90
Research data anticipated
Observation notes 0 9 9 18
Interview notes 9 9 9 27
Lesson plans 0 9 9 18
Termly Schemes of Work 9 9 9 27
ILT reports 3 3 3 9
Meetings 3 3 3 9
Questionnaires 9 27 27 63
GVS analysis and summary 1 1 1 3
Researchdata subtotals 34 70 70 174

The above table provides a breakdown of the numbers of people involved in the project and research
data that was collected throughout the academic year-201B.
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15 types of data gathered

Development suggestions

Interview notes

16 14 13

Other EdTech and digital
content examples ILT Feedback instances
Completed

questionnaires 9 7 3 3

Audio/

video Training
15 evidence | plans
College reporting
samples 3 2

Statements

5 about i-GVS :
Online
Research 210 Photos ~ |research

analysis (folders by %mmble
Observation notes documents |Schemes of Work| college)

example

As a result, we have gathered and analyke types of datthat led to the findings describedtims
report. The data gathered came from 7 different organisatieith the main sources being the
participatingcolleges.

For moreinformation visit
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Global VocationalSkills

iAnBVation in Learing

GVS researchimeline

The following plan was compiled to enable us to condluetresearch over the duration of one year,
with activities assessed on a termly basis and progress monitored throughout.

4

Preparation & planning

Establish communication with JUN-JUL
participating colleges 2017 Q,

Review & sign cooperation documents

-4
(o TanTan

College staff training

Agree action plan for the academic year
Assign roles & responsibilities in the
focus groups

Q0

Gather evidence of blended learning and
GVS products being used through lesson
obse{vations, interviews and Schemes of
Wor

pe

Attend and analyse more lesson
Term 2 observations and interviews
Analyse interviews logs

S\

Attend and analyse final lesson
observations and interviews
Gather and analyse ILT summary
reports

Analyse research data received
Summarise technical changes required
in GVS products and platform

Analyse research data received
Publish summary report on Blended
Learning Research 2017/18
Distribute the final report to colleges

For moreinformation visit

WWW.i-gvs.com




Materials used

The followingmaterials were provided for
the duration of the project:

Educational digital content provided by
GVS in 12 popular vocational areas

| =X 1 I =
Carpentry and Joinery Level 2

|
anting and Decorating Level Plumbing and Heating Level 2

Delivery platform GVS PIiLOT with the
following key features

1. Metrics and reporting

2. Content access management (with
thenew calendar feature)

3. User management

4. Surfacelevel content editing
function through Content
Management System (CMS)

Support materials

Schemes of Wofk
Product structures
Stafftraining program
CMS User manual

GVS PILOT User manual

arwnNpE

Data analysis

The research aims were reviewed areee
termly cycles, which corresponded with the
beginning, middle and end of the research
project. These cycles were used to:

Analyse

Evidence of iGVS/PILOT/CMS
usage

Lesson plans

SOWs
Observationaindinterviewnotes
Data from monthly questionnaires

E I E =

Identify

Blended learning techniques and
methodologies used by the tutors
Challenges tutors are facing irrin
class delivery

Challenges tutors are facing in other
blended learning techniques
Assessment quality thughout all +
GVS

Differences in usingGVS depending
on the industry/product

How i-GVS actually helps in the real
processaand what ighe overall effect
of blendedlearningin colleges

== == = =4 =a =3

Suggest

1 Ways to resolve those challenges
1 New ways of usingGVS

6 GVS Schemes of Work are provided to support various models of material delivery. However, these serve
merely as samples with theew to encourage tutors to produce their own Schemes of Work and Lesson plans
with i-GVS modules and submit them to GVS as evidence of their methodologies.

For moreinformation visit
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4. Results andliscussion

-

Department lead

.
-

Two groups of roles

N
-

.

Digital teams and infrastructure

In order to deliver and manage the digital
journey, the structure of the digital teams
creata to do this seems to vary slightly
across different organisations. However,
generally it appears that a tyoonged
approach is used, which is typically split int
two categories, those being:

1 Frontfacingrolesi these are the
facilitators, who engagéirectly with
the learners to deliver the digital
content.

1 Backofficerolesi this is the digital
support, provided by learning
technologists working with tutors and
external content suppliers.

The following breakdown provides more
detailed information o what each type of
role consists of, and who would typically
carry out each role

Back office staff
T Work Develo
Responsibilities with content
tutors

This chart represents a generic summary outline of most digital teams we have worked with this year

Head of digital / ILT / Blended
Learning lead
Front office learner
facing

Facilitate blended
learning sessions

Set up &
support
infrastruc-
ture

Purchase
content
and LMS

Back-office roles

1 Learning technologists (ILT) i work
with tutors to create Schemes of Wc
and worksheets for delivery of digiti
content. Train the tutors in the use
different types of digital technology ar
support them in embedding it in the
teaching.

9 Digital leadersi provide digital suppor
to facilitators and tutors. They tend to
general members of staff, apprentices
even l earners who
the use of technology and who can h
tutors o6digitalis
a paid role, but it usually has other nc
paidincentives.

1 elLearning content developersi work
with tutors or independently to develc
and tailor digital content for blende
learning sessions. Use free and purche
development tools and content solutior
VLE/LMS coordinators i set up free
and purchaed Learning Manageme!
Systems (LMS) or Virtual Learning
Environments (VLE), set up studen
portfolios and groups, set up develog
or purchased digital content and provi
technical support.

For moreinformation visit
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Front-facing roles

1 Facilitators 1 learnerfacing role,
involving behaviour management and
learner support. Reporting to tutors on
learner progress. No or very little back
office work.

1 Blendedlearning advisorsi learner
facing role, which can also involve
working with tutors orblendedlearning
Schemes of Work and managing
platforms and content.

Of course, the number of staff in each digit
team will be different across colleges,
depending on their ambitions and budgets.
Some roles wedbdve co
backoffice and learnefacing
responsibilities. However, we found that, in
general, both sides of the digital team mus
be in place in order to be most effective an
should work concurrently together to ensur
positive outcomes.

In terms of infrastructure, the above relates
the digital team required to deliver the digit
strategy, but there are also other key elem
that need to be considered. These are thin
such as the need fo
|l earning zoned wher
self-study sessionsgeipment for these aree
with the required level of technology, and t
purchasing of relevant software, learning
management systems and content etc. The
cost of all of these things needs to be takel
into account when planning the complete
blended learningtrategy.

The role of facilitators iblended
learning

As part of their overall strategy, each colle(
we've worked with hosted its own, dedicate
self-study activities, which ran across all ful
time programrmes and involved at leashe
hoursession per weekEach college hosts
their own version of these sessions, those
being:

Global VocationalSkills

InVation in Le

I SOLA (Self Organised Learning

Activity) sessions at HoW College
9 Blended learning sessions at BCoT
i iLearn sessions at HHC

These sessions were run and monitored by
facilitators, and depending on the
organisational structure of the college, the
names given to the people carrying out this
role varies. However, the responsibilities we
very similar. In this report we refer to this ro
as a oOofacilitaibnor 6,
summari sing the rol ¢
would typically include:

1 Ensuring learners are present and logg
on

1 Monitoring that they are doing the work
assigned in the current week

9 Supporting them if they experience
difficulties in using softwarand
computerprograms

1 Help understand what is expected of
learners in the current session

1 Remindlearnersof any additional

actions needed as per colleges'

procedures, e.g. taking screenshots,

updating learner portfolios

Manage behaviour in class

Providestudent activity reports to tutors

Communicate with tutors to choose the

content to put together for the lesson

plans and Schemes of Work

=A =8 =9

The benefits of having facilitat@taff run the
blendedlearning sessions include the fact th
they do not necessarily have to be subject
specific and can look after multiple groups &
the same time, which makes the delivery a |
more efficient and reduces the overall costs

The downside of it is that fadititors aren't
always able to answer subject specific
questions if the learners are not sure why
some answers in their exercises are markec
incorrect. Another struggter thefacilitators
is the low level of engagement and planning
support from the tuts, which makethe
facilitators' job challenging.

For moreinformation visit
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Blendedlearning models used
colleges

As set out by the aims of this report, the si}
blended learning models widely recognisec
in the industry were observed and some
conclusions were drawn on theays blended
learning can be delivered through:

Rotation model

Flipped learning
Independent learning
Faceto-face driver model
Flex model

Online driver model

= =8 =8 =8 =8 =9

When comparing the list above to the
different blended learning approaches we
witnessed acrogbe colleges, it became
evident that there were distinct practices
being used by each college to manage the
blended learning delivery and create their
own unique O6journey

The results of the observations showed the
mix of different models was oftersed and
not one college was dedicated to a single
model Also, every college was unique in th
combinationof models used.

The followingtwo diagrams represent a
generic overview of gathered practices acr
the three colleges and demonstrates the
generaprocess from the point of view of the
learnerandthe facilitator.

When looking at the journeys below, as wel
as taking into account the observations mac
during the selstudy sessions, it is possible t
identify the three blended learning models tl
are utilised more than others.

Independent learningi the main way that all
blended learning was delivered. Most learni
was carried out outside of the classroom,
either pre or postclass learning.

Flippedlearning i this seemed to be picking
up momentum, whereby learners were set
work to study outside of the college prior to
their lesson. This was also organised by
scheduling blended learning sessions just
before the tutor classes in some colleges
which provided a valuable opportunity for
tutors to build on the information from the
blended learning sessions and turn it into
productive activities.

Face to facdearning i another model that
appeared to be gaining marse whereby
learners work througthe content, at their
own pace, while based in the classroom.

For moreinformation visit

WWW.i-gvs.com



Learner journey

&

Global Vocational Skills

InnBVation in Le

Come nto the
classroom

Log onto
the computer

Navigate to 1-GVS
through profile

Download session
worksheets

Check messages
for current tasks

Login to
GVSPILOT

' 3
@

Find the topic(s)
to work on

[

Go through
1-GVS modules

Upload results Save results Complete i-GVS
to the profile page (if needed) assessments
& it .
Complete session Upload worksheet(s) Log out
worksheet(s) to the profile and leave

Learner journey example during blended learning lessons

(summarised and generalised diagram embedding gathered practices from the three colleges)
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Facilitator journey

il

Global VocationalSkills

InnBVation in Le

Receive the SoW
from the tutors

Prepare digital
matenials with tutor(s)

Weekly sessions
preparation

=

Set the assessment
target rates

*

Add links to GVS
PiLOT (as per SoW)

&

Write instructions
in learner profiles

Upload additional
matenials for the week

Release the relevant
self-study sessions

Facilitate weekly
self-study sessions

Generate additional
materials with tutors

Share completion
reports with tutors

Update learner
profiles with results

— Czzzz]R)
— [ =3l
— =) I
= =y
4 O —©O
Amend materials as Submit half-termly reports Plan with tutors

per tutors' request (participation, progress, quality) for the next year

Facilitator yearly journey example
(summarised and generalised diagram embedding gathered practices from the three colleges)
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Learner preference and satisfaction

Prefferred types of modules

i-Practice (assessment) .

0% 20% 40% 60%

Learner satisfaction levels

94%
Percentage of learners who felt i-GVS helped 30%
with leaming and understanding of topics
100%
87%
Percentage of learners who found the
75%
software easy to use
85%
0% 50% 100% 150%
H College 1 H College 2 m College 3

Following observations of facilitateled sessions at each of the collegesleatners were
interviewed and asked a range of questions, the results of which are summarised above

For moreinformation visit
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I-GVS product usage

The data capture system built into the cont
delivery platform enabled full review of
usage figures across a range of areas,
including:

T
T

Tutors/learners logged emumber of
tutors/learners actually usingaVS
Total tutors/learnersnumber of
tutors/learners registered to usBVvS

The following charts provide a breakdown

and comparison of content usage across e
college fom the start of the project (Octobe
2017) to the end of the project (April 2018)

Common trends in the usé digital
content

1 The digital content was primarily used i

self-study/elLearning sessions, and rare
used in a classroom setting as a pae
blended learning approach. Instead it v
used primarily as a tool to enable self
study, which was overseen by
facilitators.

The blended learning element came
through merging with other activities,
such as Google Classroom, completing
Microsoft Office-based questionnaires
and worksheets provided by course tut
and facilitators, as well as alternative
content developed by other providers,
e.g.such as th&lended Learning
Consortium.

The use of digital content consistently
improved across athreecdleges as the
project progressed, as shown on the
charts above

The low number of tutors seen logging
on, and the general decrease in this
number can be attributed to the fact the
tutors were not allocated regular time t
drawthe maximum benefitshatthe
blended learning sessions can provide.
Instead, the emphasis was placed on s
study sessions managed by the
facilitators and not the tutors.

For moreinformation visit
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College 1
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Tutorslogged on

22

Total tutors registered

57

College 2

53
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College 1

College 1

Learners logged on

391

College 2

Total learners registered

441

College 2

415

445

College 3

College 3
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g Global VocationalSkills

Observations andiscussion 1 On some occasions, learners have
provide evidence (via screenshots, etc.
Throughout the course of this project, seve to the tutor of the work they have done
self-study sessions were observed across i during the session, which demonstrate:
colleges, and notes were taken as to how t that learning has actually taken place
learners and the facilitators interacted and I i-GVSis used by learners not only in
engaged with the content. The following blended learning sessions, but outside
general observations were made: sessions toancluding for exam revision
1 A benchmark of 80% in assessments is
 Some learners mentioned that the hot set by facilitators and tutors to ensure ¢
session is not enougime to go through good understandindearners use this to
the modules this can be addressed improve on their marks
through the content management feat 1 Leaners like the fact that there is less ti
of releasing the topics in elements. to read, and they can find the deion
1 Some mature learners were very hapy of words easier than looking through

with the content andtatedthat they
used {GVS out of their blended
learning sessions as they found it very
useful. It was clear and easy to follow,

Wikipedia

Negative observations

and they would like to see it used mor 9 Poor infrastructure i colleges suffered
in their class sessions. There is a from aslow internettonnectionmaking
mixture of levels and abilities in the access difficult, as well a limited supply
group. The maturstudents had less of headsets (or none at all) to use for tt
experience in using computers and audio
technology, however they were the on 1 Short attention spani lengthier
that found the product most useful for animations and learning modules
learning and understanding topics. containing a lot of text proved
troublesome, as learneappearedo
Positive observations have relatively short attention spans, al
found it difficult to focus orthelarger
f Learners were engaged once logged ( modules
and went through sections aetr own 1 Lack of staff training i facilitators were
pace not fully aware of all the features of the
1 Learnersompleted worksheet activity digital content they are working with
set by facilitators after or alongside i 1 Behaviour issues some learners were
GVS which they had to evidence to th seen to be watching football, swearing
tutor and generally daydreaming while in the
{1 Learners found-GVS gave them sessionsthis alsoappearedo be subjet
information necessary for course specific, as facilitators experienced les:
 Facilitators found that the learners of theseissues with hospitality, beauty
worked well indpendently and painting and decorating students
f Reports helped to give information 1 Low usage numbers number of
about progress and previous marks to learners registered vs number of learne
facilitators who actually used the digital content
f Tutorsused the results section to were differentwhichcould be due to

encourage active competition betweer
the learners, to try to improve overall
test results

many reasons, including double
registering, or due to attendance issue:

For moreinformation visit
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Issues identified in the use of digital
content in the academic year 2012018

As the tGVS digital content was used
mainly in the selistudy sessions, it was
identified that it was primarily the facilitator
who managed the use of the content, not tl
subject tutors as anticipated before the
research project.

Since the training focus itis academic yea
was on teaching tutors and ILT staff how tc
usethe content and its features, the natural
consequence was that facilitators were not
fully familiar with the product and how to
use it.

However, the facilitators liked working with
the digtal content and used the reports featt
to check on learners to see who had done v
and how long they had spent on it.

They generally then communicated any isst
or comments to the baaKfice staffrather
than to thdutors. This resulted in a lolevel
of tutor involvement.

This issue will be addressed in the next
academic year by adopting new college stai
training plans anthe GVS support team
working closely with both baekffice and
front-facing roles.
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Over 40 delegates from participating colleges and private companies within the FE sector attended
the GVS Blended learning conference at BCoT in March 2018.

Blendedlearningconference

The GVS conferenceavas born from a desire
to discuss and share how different
establishmentare tackling blended learning
to highlight the work being carried out on tt
research project and to inspire the use of
digital within the FE sector.

The main aim of theonference was to bring
together leaders and educators, keen to
advance the use of technology in their
teaching and learning, and to provide the
opportunity for discussioaround

1 The power of digital techatogy in
learning

1 College$digital agenda

1 Ontheground experience and the
journey towards embedding digital in
teaching and learning

1 Thinking in broader terms about the

impact of technology on outcomes

Working with employers

Innovative ways to create bespoke

digital resources for teaching and

learning

= =

Thethought provoking presentations and
engaging workshopstimulatel and provide

a platform for open discussion and the shar
of experiences.

The day was a great success, with the talks
and workshops fully embraced by all those
who attendedit was fantastic to see such
active involvement and participation
throughouit.

It becameapparent that colleges need to
commit resources, time and training to enst
that all staff are confidentith embedling
digital within the curriculum.

This was acrucial demonstration of the
current state of the market, and something t
cemented our view, as eluded to in the
introduction section of this report: that there
a very clear divide that exists between thost
that see the introduction of digital as a
necessity, and those that see it as optional.
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